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How to Identify Negative Attitudes Towards Inclusive Education:

Critical Discourse Analysis of Russian Transcripts Using Role and Reference Grammar

This paper is devoted to analysing the possibilities of Role and Reference Grammar (RRG) to promote the
interdisciplinary research development within Critical Discourse Analysis (CDA). We use an example of the conflict
over the opening of the inclusive education program at one of St. Petersburg’s secondary schools. Using Role and
Reference Grammar, we show that the use of different verb types and macroroles has led to the different descriptions
of the situation. In result we draw the conclusion that RRG could promote the increase of objectivity of the analysis of
transcripts in qualitative social research. RRG provides new information which in combination with other methods can

help us to understand the positioning of participants in a conflict situation
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Introduction

In the USSR parents of children with special
needs were encouraged to entrust their children with
institutional care. There were strict legal regulations that
exclude many children with special needs from general
(regular) schools. Only medical recommendations were
used for care decisions (Rubtcova et al, 2015). The
first disability rights organisations were considered as
dissidents (Raymond, 1989).

After the collapse of the Soviet Union, this extremely
medical system estimated mostly negatively (Pavenkov
et al, 2015). Start of studies of inclusive education in
Russia was due to the criticism of social exclusion and
stigmatization with an emphasis on civil rights. Elena
Jarskia-Smirnova uses personal narratives of Russian

mothers of children with disabilities in Saratov (Russia)
between 1995 and 1997 to provide a critique of the
disability framework in Russia. Families W?IO choose
to raise children with disabilities at home face social
exclusion due to cultural stigma. Diagnosis of children
as defective can lead to feelings of guilt on the part of the
mother (Jarskia-Smirnova, 1999). Many children with
disabilities in former Soviet states are placed in special
institutions. The rights of parents are violated by doctors
and other state officials (Johnson, 2007). Methods of
self-empowerment people with disabilities in the Soviet
and Russian society have also been studied (arskia-
Smirnova, 2001)

Part of Western authors began to capture incremental
improvements in this area. Civil society among citizens
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with disabilities grew under «glasnost’» and have been
advocating for adults (particularly disabled veterans)
and children with disabilfi)ties. Associational activity and
cooperation with local officials have led to some local
successes and have been important in involving people
with disabilities in determining their own lives (Smith-
Davis, 2000; Roza, 2005; Thomson, 2006).

In the late 20005, comprehensive works on inclusive
education emerged in Russia. They showed that inclusive
education is gradually accepted by society, teachers
and parents as a meaningfulP idea (Alehina, 2012 a,b;
Godovnikova, 2009). It was published a lot of works
more and more optimistic, claiming that being serious
preparation for the adoption of inclusive education (e.g.
Butenko & Chistokhina, 2015).

September 1, 2013 came into force the Federal Law
«OnEducationin the Russian Federation », proclaiming
education of persons with the limited possibilities
of health and disability as one of the priorities of the
education system of Russian Federation. The concept
«inclusive education» was entered into the law.
However the problem of Russian society preparation to
the implementation of inclusive education continues to
remain one of the most debatable in system of education.

Akey feature of the Russian situation is the existence
of its own system of work with «special children» -
the system of correctional pedagogy. The correctional

edagogy system was established in the Soviet era
?Korl%unov et al, 1998). Correctional pedagogy based
on the creation of separate schools for special children
with special needs and it still has a large number of
supporters (Rubtcova & Martianova, 2013).

In 2014 attempts of transition to inclusive education
led to mass protests of parents and teachers. In Moscow,
October 11, 2014 parents held a demonstration against
the merger of correctional and general schools (RSD,
2015). October 26, 2014 the demonstrations were held
already in many large cities in Russia (MK, 2015). 14
thousand people have signed a petition to Vice Prime
Minister Olga Golodets in c&fence of Correcting
Education in Moscow (MK, 2015). Parents require to
establish 2 moratorium on the reform of correctional
schools education. Actually, inclusive education is
almost removed from the agenda. In the current study,
we show how the negation of inclusive education is
formed in our daily practices. For this purpose we refer
to the Role and Reference Grammar.

Role and Reference Grammar (RRG) «posits a
direct mapping between the semantic representation of
a sentence and its syntactic representation» (Van Valin,
2007: 32). Van Valin focuses on the study of grammar
and does not believe that grammar can be reduced to any
other phenomena (such as discursive processes). Unlike
Chomsky, Van Valin would like not only to describe
but also to explain the grammar and he recognizes that
language cannot be reguccd to grammar. So «RRG

may be labelled as a «structural-functionalist theory of
grammar»; this is intended to situate it on a continuum
of perspectives ranging from extreme formalist at one
emf to radical functionalist at the other» (Van Valin,
1993: 1).

In conflict situations, it is very important to
understand how participants determine the situation
and which grammatical structures they use. RRG
may become an instrument of congict analysis.
Representatives of many socio-humanitarian disciplines
(for example, sociologists) in their researches seck to
apply Critical Discourse Analysis (CDA) as defined by
Van Dijk (Van Dijk, 2009, 2013). However, sociologists
can try to reduce many linguistic aspects of CDA.

RRG is based on data of different languages.
«Russian is often cited as an example of a language
with «free word order», where this term is normaﬁy
understood to mean that variation in the order of
arguments and the predicate does not affect the
interpretation of the syntactic functions and semantic
roles of the arguments» (Van Valin, 1993: 89).
Padusheva done the detailed analysis of the Russian
language differences and some prospects of the RRG
ana%ysis in Russian (1996, 2009a, 2009b). At the same
time, it is possible that these differences are not so
considerable because Padusheva is concentrated on
distinctions for the purpose of the development of the
other conception on the RRG basis. We will attempt to
investigate it in this paper.

The objective ofp the study is to carry out an analysis
of transcripts within the framework of RRG, in order
to establisi whether RRG can promote the deeper
understanding of the conflict through the analysis of
discourse.

Research question is the following:

Can RRG analysis be useful as an additional
interpretation of discourse features in the conflict
situation fixed in a transcript?

Theoretical framework

Critical Discourse Analysis (CDA) represents a
version of the discourse research procedure dfi’rected on
studying how we can (obviously or latently) abuse of our
social power and domination that are realized in the form
ofadiscourse in social contexts. Representinga dissident
approach, CDA is focused on the unc%crstanding,
explanation and, in the final result, resistance to social
inequality (Van Dijk, 2013: 111). Ideological roots of
CDA lie in Marxism and the Critical theory of society
(the Frankfurt School and Jiirgen Habermas theory). So
the notions of ideology, power, hierarchy and gender
tofgethcr with sociologicalla variables are considered as
relevant for an interpretation or explanation of text
(Wodak & Meyer, 2001).

In addition to CDA, RRG has serious interest in the
creation of the common conception describing different
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languages and it tries to make cross-linguistic studies.
For this purpose, a special analytical tool has been
created. It is Aktionsart based on Vendler’s classification
of verbs (Vendler, 1967) with Dowty’s addition (Filip,
2009: 1197).

RRG supporters offered a series of tests allowing to
define Aktionsart types (see Appendix 1). If we take all
tests, we can define a verb class oijectively. Furthermore,
we can define semantic macroroles. Van Valin proves that
there are semantic macroroles: actor and undergoer (Van
Valin, 2007: 37); his version of macroroles association is
presented in Appendix 2. Thus, we can give the semantic
representation of a sentence.

In RRG opinion, all languages can be described
according to this scheme. However, the implementation
of RRG in the Russian language has proven to be a
rather difficult case. Despite the obvious presence of
the Russian language as an object of the analysis (e.g.
Van Valin, 1993%, it is difficult to find full work about
the RRG application for Russian. This conception
practically is not presented in Russian. Despite our
thorough research, we managed to find only works of
Padusheva who did not create a complete description
of RRG for Russian. Padusheva often uses RRG as an
example or as elements of own conception (Padusheva,
1996, 2009a, 2009b). Padushevas RRG version for
Russian is presented in Aplfendix 3.

Thus, we can see such main problems in the RRG
application in interdisciplinary researches in Russian:

- We have not a ditailed description of RRG for
Russian for a wide range of representatives of social
sciences;

- RRG is not an interdisciplinary approach yet that
has extremely limited possibilities of its use.

There is the general methodological dissatisfaction
of the social science representatives with an accuracy
of CDA in which there is a lot of the subjectivity. In
this regard, RRG with its rigidity and tests that are
independent of the researcher looks as an interesting
prospect.

In this work, we carry out the analysis of the excerpt
from the transcript (see Appendix 7). The analysis of tge
transcript has been chosen because many social sciences
develop qualitative methods of research. However, the
qualitative methodology contains some elements of
subjective interpretations. We hope that RRG will allow
to reduce this subjectivity.

Data and method of analysis
We analyzed an excerpt from the transcript of the
Pedagogical council meeting at one of St. Petersburg's
secondary education schools. This particular transcript
from the Pedagogical council meeting has been chosen
because it exhibits many of essential features of the
educational process and real conflicts discussed in the

paper.

Teaching at a secondary school in Russia have a
tendency to the conservatism. Inclusive education can
be perceived as an inadequate pedagogical innovation. In
this paper, we describe a real discussion that took place
between the alleged teacher of inclusive education and
thevice director of a school. The reason for the discussion
was a parental conflict. Two groups of parents - the
parents of children with special needs and the parents
of healthy children - expressed different opinions about
the way the inclusive programme was introduced in this
school. The alleged teacEer of inclusive education and
the vice director of the school tried to give support to the
different groups of parents. We can see how participants
determine the situation in their discourse.

The transcript was presented in Russian. The average
length of the sentences from the alleged teacher of
inc§usive education consisted of 5.33 words and from
the vice director of the school consisted of 6.25 words.

Firstly, the predicates were identified; these proved
to be verbs in alf cases. Secondly, the Aktionsart of each
predicate was determined using the tests. Thirdly, the
macroroles were established.

Role and Reference Grammar (RRG-based) Analysis

In this section we compared two small speeches
from the transcript of the Pedagogical council ‘s meeting.
The excerpts from the transcript are presented wit
underline(f predicates, Aktionsart, Logical Structure and
Macroroles. List of data is presented in Appendix 4. The
carried-out tests by definition of the Logical Structure of
each predicate are presented in Appcnd%x 5.

The alleged teacher of inclusive education
Mbt (yauteas) Gyaem yauTh 0co0bIX AcTeii B Haleil
mkoae / We (teachers) will teach children with special
needs in our school

Yaum / Uchit'/ Teach: causative accomplishment

[do” (we, @)] CAUSE [BECOME znat’/know’
(children with special needs )]

Macroroles: 2; we (teachers) = actor, children with
special needs = undergoer

Responsibility f%)r an educational process is
conferred on teachers who are actors and will teach.
Children with special needs are an object of teaching.
The action is directed on them.

Alittle change of this sentence would lead to change
of provision of arguments and respectively to other
macroroles:

1.1) We (teachers) will teach the subjects to children
with special needs

Macroroles: 2; we (teachers) = actor, subjects =
undergoer

In that case, no specific macrorole applied to
children with special needs.
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The analysis of semantic macroroles offers us the
additional measurement for the analysis of points of
views on the teaching process which can be presented
implicitly in discourse practices. However as the
comparison (1) and (1.1.) shows we should avoid the
direct sociological interpretations which are based on
the non-linguistic concept of the (social) roles.

Poautean (0cobbix AeTeit) KAYT HAINMX AKTHUBHBIX
aciicruit /The parents (of children with special needs)
wait for our drastic actions

Kaarp/Zdat' /Whit: state
Zdat' /Whait’ (parents, actions)
Macroroles: 2; parents = actor, actions = undergoer.

In this sentence parents (of children with special
needs) play an actor macrorole however they only wait
for teacﬁers‘ actions. The second macrorole in English is
marked by a prepositional phrase as predicate. However
in Russian there is not a preposition in this sentence. In
Russian it is a direct argument and therefore encodes a
macrorole

Onu (poanTean 0cOBBIX ACTEIN) 3aMOAHHAN aHKETY
/ They (the parents of children with special needs ) had
filled out a questionnaire

3amoannts /  had filled out:
accomplishment

[do’ (they (the parents of children with special
needs ), @)] CAUSE [BECOME zapolnena’/filled’
(questionnaire)]

Macroroles: 2; they (the parents of children with

special needs ) = actor, questionnaire = undergoer

causative

Parents of children with special needs have an
actor's macrorole. However, in this sentence the parents'
actor's macrorole is expressed only in the filling of a
questionnaire. In spite ofPthis, itis the real activity because
it shows the parents' ability to support the inclusive
program. Thus, in this sentence the alleged teacher of
inclusive education indirectly reports about the children
with special needs parents* desire and activity during the
introcﬁlction of the inclusive programme.

The vice director of the school

Pourean (3p0poBbix Aeteit) npuman ko mue / The
parents (of healthy children) had come to me

[lpuxopurs  /  prihodit” /  come:
accomplishment

do’ Spﬂrents, [prihodit’/come * parents, me (vice
director))]) & INGR prishli’/had come’ (me /vice
director)

Macroroles: 2; parents = actor, me (vice director) =
undergoer

active

In this sentence the vice director positions herself as
undergoer, and parents as the actors. The vice director
uses the verb «come». In Russian it means not only that
parents moved and came to the vice director, but also that
they made claims. They had come to the vice director to
report about some problems which were the source of
dissatisfaction. Thus, the vice director emphasizes active
actions of healthy children's parents, according to their
dissatisfaction.

Taxoke OHH (POAUTEAH 3A0POBBIX ACTEI1) TOBOPHAH
aupexropy / Also they (parents of healthy children)
talﬁed to the director
rosoputs/govorit'/to tell: activity.
do’ (Ft)hey éarents of healthy children), [govorit’/
tell’ (¢hey (parents of healthy children), director?])

Macroroles: 2; they (parents) = actor, director =
undergoer

This example shows a similar situation as in (4). The
vice director positions the director as undergoer, and
the parents as the actors, but this grammatical structure
does not allow us to say whether the parents had
results. The second macrorole in English is marked by a
prepositional phrase as predicate. However, in Russian
there is not a preposition in this sentence. Therefore it
is a direct argument and encodes a macrorole. From a
political point of view, a direct conversation between the
parents of healthy children and the director informs us
of a serious conflict situation (according to the Russian
traditions).

At the same time, neither in the first sentence (4)
nor in the second one (5) the vice director does not say
anything about what kind of conflict takes place. The
two sentences of her speech underline only sharpness in
the conflict and the extremely active role of parents in it.

Ouu Gombapaupyror POHO, 4ro6pr mmers
HOpMaAbHOE 00pasoBaHHE B HOPMAABHOM KAacce /
They «bombard» (verbal attack) the local government
education office to have the normal education in the
normal class

Bombapauposars/bombardirovat’/to  bombard
(main Vcrb§): activity.
do" (they (parents of healthy children),

[bombardirovat’/ bombard’ (zhey (parents of healthy
children), the local government education office)]

Macroroles: main clause, 2; they (parents of healthy
children) = actor, the local government education office
= undergoer

The vice director continues to discuss a problem
of the conflict and uses a verb «bombard». After the
description of the conflict situation using the verbs
«come», «tell» and «bombard», she (at last) reports
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about the cause of conflict: parents of healthy children
think that introduction of inclusive education will not
allow their children to get a normal education. The vice
director continues to position the local government
education office as uncfergoer, and the parents as the
actor. By means of these grammatical constructions, she
tries to decline all her responsibility for parents* opinion.
All these problems are an initiative of healthy cﬁildren

arents only. However, the grammatical structure used
Ey her does not allow us to tell again, whether the
parents had a result.

7) B aroit curyanuu s Huxoro He ybexaamo... / In
this situation, I don’t try to persuade anyone...

Yoexaars / ubezh(f;.t’ (fi)mpcrfect verbs) /try (main
verb) to persuade: activity.

In Russian:

do’ (I (vice director), [ubezhdat’ ( I, anyone)])

Macroroles: 2; I (vice director) = actor, anyone =
undergoer

In English:

do’ (L, [ery’ (1, anyone)]).

Macroroles: 2; I (vice director) = actor, anyone =
undergoer

In this sentence the vice director, at last, expresses
her opinion. It is negative for the inclusive program. She
will not try to persuade the parents of hcaﬁhy children.
However, the vice director does not speak about the
parents of healthy children directly, preferring to call
them as «anyone». Speaking about own opinion, the
vice director puts herself in a position of the actor's
macrorole, ang the parents as «anyone» in a position of
the undergoer's macrorole.

Discussion and conclusion

Thus, RRG allows us to reveal some latent elements
of this conflict situation. The participants in the conflict
present their own role and the role of two groulps of
parents differently. The alleged teacher of inclusive
education demonstrates her concern about the inclusive
education development in her school. In her little
speech, the focus is placed on the teachers who have to
take an active position and the parents of children with
special needs, but they have a rather passive attitude.
Characterizing the position of teachers, the supporter of
inclusive education uses a causative accomplishment verb
type, showing teachers as the cause of introduction of the
program of inclusive education and new knowledge of
children with special needs. Thus, she expresses a certain
confidence in introduction of the inclusive education
program, showing it as already solved business.

However, the role of children with special needs
and their parents is essentially diminished. Children
with special needs have no active position, being only
the object of actions of others. Thus, they (children

with special needs) are mentioned in the conversation
by two speakers only. Parents of children with special
needs have a rather (passive) role. In the second
sentence, a STATE type verb is used: parents simply
wait, and this state has no signs of fulfillment or end. In
the third sentence concerning parents of children with
special needs CAUSATIVE ACCOMPLISHMENT
verb type is used in which parents appear as the cause
of actions performance, however this action is implied
only on the questionnaire. Actually, it emphasizes their
passivity even more.

The speech of the vice director essentially differs.
The vice director wants to decline all her responsibility
for disagreements and places the parents of healthy
children in a position of the actor' macrorole more
often. She often uses verbs of ACTIVITY and ACTIVE
ACCOMPLISHMENT types.

We can also notice that the vice director does not see
opportunity to report directly about the unwillingness
to inclusive education introduction therefore she
asks for the opinion of healthy children parents. She
describes the parents' conflict situation using the verbs
«come», «tell» and «bombard» and reports about
the cause of conflict: healthy children's parents think
that introduction of inclusive education will not allow
their children to get a normal education. The word
“normal’ is used so that it is possible to think that
inclusive educations is abnormal.

One of the interesting features of our analysis is that
we have the opportunity to compare this vice director's
opinion in different situations. Before this Pedagogical
meeting we had a semi-structured deep interview with
the vice-director (see Appendix 7). On our question:
«What do you think about the introduction ojf1 inclusive
education at your school?» she answered:

I have a very positive relation to the introduction
of inclusive education. In our city the «Available
Environment>» program is realized. I completely sué)fort
this program and 1 consider it as an urgent need for
our district. At our school there are 12 children who
have children with special needs category.. I think that
the introduction of inclusive education will raise their
opportunities /or development. Also we will be able to
accept more children with special needs ..

As we can see in our RRG-based analysis, the last
sentence “I this situation, I don'’t try to persuade anyone”
does not testify her support of the inclusive programme.
Moreover, after this phrase, the vice director closes
the meeting, without giving additional explanations
and without pledging 5‘-6 word to the supporters of
inclusive education. Her speech shows that she decided
to support parents of heaﬁhy children and agrees with
their fears that the school can become «abnormal> after

the introduction of inclusive education.
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In general, both sides present their opinions as
only true, and a serious issue as non-existent. Only the
teachers familiar with the conflict can know that it is
two different groups of parents. Considering the fact
that the vice director has serious administrative rights, it
is possible to assume that the school refuses introduction
ofP inclusive education because there were serious
objections of healthy children's parents.

This paper intended to show, whether RRG improves
the issue OF objectivity in the transcripts' analysis for
the social research of conflict situations. Our research
supported our hypothesis and showed that RRG can
be used as an instrument for the identification of the
latent elements of self-presentation and the presentation
of the situation by the participants in the conflict. It
allowed us to conclude tﬁ')xat RRG can be applied in an
interdisciplinary context also.

Of course, RRG cannot be used as the only method
of for the research of conflicts in inclusive education. The
analysis of conflicts using multimodal methods offers a
lot of perspectives also. In our case, RRG helped to reveal
the true opinion and intentions of the vice director.
However, it was possible in combination with another
methodological tool - a semi-structured deep interview.
So, in our opinion, RRG could promote the increase of
objectivity of the analysis of transcripts in qualitative
social research. RRG provides new information which
in combination with other methods can help us to
understand the positioning of participants in a conflict
situation in inclusive education.
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Appendix 1. Tests for the determining of verb classes (Adapted from Van Valin, 2005: 39 by Dr.R. Jiménez
Briones, UAM)

(* = with some exceptions)

TEST1 TEST 2 TEST 3 TEST | TESTS5 | TEST | TEST | TEST
4 6 7 8
Class What Progressive | Dynamic | Pace | For an | In an | Stative | cause
happened? adv adv hour hour | Mod
State No No* No No Yes” No Yes No
Activity Yes Yes Yes Yes Yes No No No
Accomplishment | Yes Yes No Yes Irrelev® | Yes Yes No
Achievement Yes No* No No™ No* No* Yes No
Semelfactive Yes No* No* No™ Yes” No* No No
Active Yes Yes Yes Yes Irrelev® | Yes Yes No
Accomplishment
Causative state | No* Yes” Yes” No Yes No Yes Yes
Causative Yes Yes Yes Yes Yes No Yes Yes
activity
Causative Yes Yes Yes* Yes Irrelev.” | Yes Yes Yes
accomplishment
Causative Yes No Yes® No™ No No* Yes Yes
achievement
Causative Yes No* Yes* No* No* No* No Yes
semelfactive
Causative Yes Yes Yes Yes Irrelev.” | Yes Yes Yes
active
accomplishment
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Appendix 2. Semantic macroroles in Role and Reference Grammar (Van Valin, 2004: 62).

Verh-Specific
Semantic Roles

Giver
Runner
Killer
Speaker
Dancer
Thinker
Believer
Knower
Presumer
Hearer
Smeller
Feeler
Taster
Liker
Lover
Hater
Given to
Sent to
Handed to
Seen
Heard
Liked
Located
Moved
Given
Broken
Destroyed
Killed

\

Cogniz

Percerver

Emoter

> Recipient
> Stimulus
I

> Patient

Thematic Relations

Agent

er

Experiencer

N

Semantic Macroroles

Actor

Grammatical

Relations

Subject

Undergoer

Increasing Generalization. Increasmng Neutralization of
Semantic Contrasts

Appendix 3. Vendler’s classification of verbs in the Russian langua

the RRG conception to Russian (Paduceva,

2009

ie. Padusheva’s adaptation of some elements of

:3; Paduceva, 1996: 91-92)

Vendler’s classification of | Padusheva’s classification
verbs of verbs in the Russian Progressive PP-for PP-in
language
STATES States +
ACTIVITIES Activities and non-limiting N N
processes -
. ... + + +
ACCOMPLISHMENTS | Actions and limiting . . . . .
(imperfective | (imperfective | (perfective
processes verb) verb) verbs)
Jump (abrupt change) and (+)
ACHIEVEMENTS s i . _ _ (perfective
immediate transitions verbs)
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Appendix 4. List of data. The fragment of transcript of the Pedagogical meeting

St. Petersburg, 26.05.2015, duration 42 min
Fragment, 41-42th min, before end

Alleged teacher of inclusive education

The vice director of the school

MBbi (yunteas) 6yaeM yautb 0cobbix

8 words

Poautean (3A0pOBBIX AcTell) IPUILAK

AeTeil B Hameit mkoae / We (teachers) will i 4 words /
teach children with special needs in our /,34 o mne (The parents (Healchy chil- 19 sign
school sign dren) had come to me)
Poautean (0cobbIx AcTell) KAYT HaUX
axtusHbIx Aciictuii (The parents (of S words
, , _ _ Taxoke OHU TOBOPUAH AUPEKTOPY 4 words /
children with special needs) wait for our |/ 33 . .
active actions) sign (Also they talked to the director) 25 sign
Onu (poauTean 0cobmix acreit) Ot Gombapaip y}OTé)OHO’ 10601
sanoanuau aukety (‘They (The parents of | 3 words FIMETD HOpMAAbHOC O( ,1}_)1: 3OZQHH§ ? 4 | 10word
children with special needs) had filled out | /18 HOPMAABHOM Kenacce L T1€y bombar WOrEs
2 questionnaire) sion the local government education office | / 68 sign
d & to have the normal education in the
normal class)
B 310¥1 cutyanuu s HEKOTO He 7 words /
y6exaato (In this situation, I don’t try W(,)r s
29 sign
to persuade anyone)
16
Total words / 25 wor.ds
85 sign / 141 sign
ords 625
The average length 12833 words /
sign. 35.25 sign

Appendix 5. Definition of the verb classes in the studied examples
[penosasars/ teach

Ipenopasars / to teach

TEST 8. Cause

M1 6yaeM NPHYMHOMN 3HAHUH CTYACHTOB
/ We will be the cause of students" +
knowledge

TEST 1. What happened?
What's going on?

Me1 6yaem yauts / We (teachers) will
teach

TEST 2. Progressive

Mot yaum / We are teaching
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ill
TEST 3. Dynamic ady Ms1 6yaem yunTs sHepruaso / We wi

teach vigorously +

TEST 4. Pace adv Msr1 6yaem yuuts nocrenenno/ We will
teach gradually +

TEST'S. For an hour Mb1 6yaeM yuuTs B TeueHue 9aca / *We

) + in Russian
will teach for an hour

2 in English
TEST 6. In an hour Mbl Oyaem yunts 3a ac / We will teach
in an hour +
TEST 7. Stative Mod Yaamue yunteast / The teaching teachers N
Class causative accomplishment
Kayr/wait
JKaatp /to wait
TEST 8. Cause Mb1 siBAsIEMCSI IPUYMHON OXKMAAHUS HALIMX AKTHBHBIX )
aeticrauit / We are the cause of waiting of our active actions
TEST 1. What happened? |, . )
What's going on? Posurean sxayt / *The parents wait -
TEST 2. Progressive *Poantean xayr / *The parents wait -
TEST 3. Dynamic adv *Poaurean xayT axepruano / *The parents wait vigorously )
TEST 4. Pace adv *Poaurean xayT nocrenenno/ *The parents wait gradually )
TEST S. For an hour Poaurean sxayT B Tedenne vaca / The parents have been N
waiting for an hour
TEST 6. In an hour . . .
Popurean sxayt 3a ac / *Parents wait in an hour -
TEST 7. Stative Mod JKaymue popuresn / The waiting parents N
Class State

T4



181|168

sanoanuau /had filled out

3amoansars / To fill

TEST 8. Cause

POAI/ITCAI/I 6bIAI/I HPI/I‘{HHoﬁ 3AIIOAHCHHUA aHKCThI /

. . . +
parents were the cause of filling of the questionnaire
TEST 1. What happened? | Poaurean sanmoanuan / The parents had filled out +
What'’s going on? the questionnaire
TEST 2. Progressive PoanTean sanoansior ankery/ parents are filling +
out the questionnaire
TEST 3. Dynamic adv PopuTeAn 3aIIOAHMAM AHKETY SHEPIHYHO / parents +
had filled out a questionnaire vigorously
TEST 4. Pace adv PoauTeAn 3aIIOAHMAN AHKETY IIOCTEIICHHO/ parents +

had filled out a questionnaire gradually

TEST 5. For an hour

PoaAnTeAH 3aIIOAHMAHM QHKETY B TeUcHHE daca / *
parents had filled out a questionnaire for an hour

+ in Russian
? in English

TEST 6. In an hour

Popurean sanosHnAm aHKeTy 3a yac / parents had
filled out a questionnaire in an hour

_+_

TEST 7. Stative Mod

3anoannsune ankery poaurean / The filled
parents

+ in Russian

- in English

Class

causative accomplishment

npuman/ had come

npuuiau / To come

TEST 8. Cause

Poaurean ObIAM IPUMHHOI IPUXOAQ KO
mHe / Parents were the cause of the coming
to me -

TEST 1. What happened?

Poputean npuman / The parents had

. R
What's going on? come +
TEST 2. Progressive Poautean npuxoasit/ The parents are 4
coming
TEST 3. Dynamic adv Poaurean npuuiau ‘3HCPI‘I/I‘{HO / The
parents had come vigorously +
TEST 4. Pace adv Poantean npumau nocrenenHo/ The
’ parents had come gradually +

TEST S. For an hour

Poanrean npuinau B Tedenue 4aca / * The
parents had come for an hour

+ in Russian

? in English

75
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TEST 6. In an hour

Popurean npuman sa wac / The parents
had come in an hour +

TEST 7. Stative Mod + in Russian

I Ipumeamue poautean / came parents
PHIIEA PoA / p - in English

Class

Active accomplishment

rosopuan/ talked

rosoputs / To talk

TEST 8. Cause

*Onu 6b1A1 npUYKHON pasroBopa ¢ gupexrtopom/*They | -
were the cause of conversation with the director

What's going on?

TEST 1. What happened? | Oun (no)rosopuau / They talked +

TEST 2. Progressive

Onu rosopsr (B Aannbiit moment)/ They are talking +

TEST 3. Dynamic adv

Onu roBopuan ¢ pupexropom sneprudno / They talked | +
with the director vigorously

TEST 4. Pace adv

Onu (ro)rosopuau ¢ aupexropom 6sictpo/ They talked | +
with the director quickly

TEST S. For an hour

OHu roBopuau ¢ Aupexropom B TeueHue vaca / They +
talked with the director for an hour

TEST 6. In an hour

* Onu ropopuan ¢ aupexropom 3a gac / *They talked -
with the director in an hour

TEST 7. Stative Mod

ToBopusuue poaurean / *the talked parents + in Russian

- in English

Class

Activity

6ombapaupyior / bombard

6ombapauposars / To bombard

TEST 8. Cause

*Onu 6b1a1 npuanHoit 6ombapauposku POHO /* They were the | -
cause of the bombing of the local government education office

TEST 1. What happened?
What's going on?

Onu 6ombapanposasn POHO / They bombard the local +

government education office

TEST 2. Progressive

Onu 6ombapanpyior (B Aaunbiii Moment) / They are bombarding | +

TEST 3. Dynamic adv

Onn 6ombapauposasu POHO snepruuno / They bombard the +
local government education office vigorously

TEST 4. Pace adv

Onn 6ombapauposasu POHO 6sictpo/ They bombard the local | +
government education office quickly

TEST 5. For an hour

Onu 6om6apauposasn POHO B teuenne yaca / They bombard +
the local government education office for an hour
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TEST 6. In an hour

* Onu 6ombapauposaan POHO 3a wac / * They bombard the local

government education office in an hour

TEST 7. Stative Mod

Bombapaupyrompue poaurean / *the bombarded parents

+ in Russian
2- in English

Class Activity

B smoii cumyanuu 5 nuxozo ne y6exaaro (In this situation, I don’t try to persuade anyone)

Y6exaars / try to persuade

TEST 8. Cause

*S He stBAsIOCH IpHanHON y6exAanms /* T | -
am not the cause of trying to persuade

TEST 1. What happened?
What's going on?

S ne ybexxaaro / I do not try to persuade +

TEST 2. Progressive
not trying to persuade

S e y6exaaro (B AauubIit Moment) / 'm +

TEST 3. Dynamic adv
persuade (vigorously)

S ne y6exaato snepruuno / I donottry to | +

TEST 4. Pace adv

S we y66>1<Aa}o IIOCTEINEHHO (MCAACHHO)/ I+
do not try to persuade (slowly)

TEST 5. For an hour

try to persuade for an hour

1 e ybexxaaro B Teverue vaca / I do not +

TEST 6. In an hour

persuade in an hour

* S ne y6esxaato savac / * I do not try to -

in Russian it is possible as informal lexis

TEST 7. Stative Mod

persuade vice director

V6exaatommuii samaupexropa / * Tried to

+ in Russian
?- in English

Class Activity

Appendix 7. The excerpt of transcript of the in-
deep interview with the vice director

St. Petersburg, 15.04.2015, duration 14 min
— Interviewer

V. - thevice director

Fragment, Sth min

Kax Bpl oTHOCHTECH K BBEACHHIO MHKAIO3UBHOTO
obpasoBanus B Bameit mxoae?

V. 4l oueHb MOAOXKUTEABHO OTHOLIYCh K BBEACHHIO
MHKAIO3UBHOTO  00pasoBanus. B Hamem ropoae
peasmsyercs  mporpamma «AoctymHas cpepa». S
TIIOAHOCTBIO TTOAACPXKUBAIO 3Ty HPOTPAMMY U CYHTAIO
9TO HACYIIHON HeOOXOAMMOCTbIO B HauleM paiioue. B
Haueit mkoae o0yqaercst 12 Aetei, KOTOpbIE OTHOCATCS
K Kateropuu 0colbix Aereil... (maysa) S aymamo, 4ro
BHCAPCHI/IC HWHKAI3HUBHOTO 06p330BaHI/IH IIOBBICUT

X BO3MOKHOCTH AAS PasBHTHSA. Taloke Mbl CMOXKEM
MPUHUMATh U APYTHX OCOOBIX AcTeil Ha OOydeHHe...
(maysa)

Translating:

I. What do you think about the introduction of
inclusive education at your school?

V. I have a very positive relation to the introduction
of inclusive education. In our city the «Available
Environment» program is realized. I completely support
this program and I consider it as an urgent need for our
district. At our school there are 12 children who have
children with special needs category... (pause) I think that
the introduction of inclusive education will raise their
opportunities for development. Also we will be able to
accept more children with special needs... (pause)
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